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Paren t ' i n vo l vemen t  i n  pub l i c  schoo l s  i n  t he  Un i t ed  S ta tes  has  a lways  been  an
unreso lved  j ssue .  Schoo l  s ta f f  f r equen t l y  bemoan  the  j ack  o f  pa ren t  j nvo l vemen t
in  schoo ls .  Usua l l y  t eachers  wan t  pa ren l s  to  a t tend  pa ren t - teacher  con fe rences ,
to  vo lun tee r  f o r  ass j s tance  such .as  accompany ing  s tuden ts  on  f i e ld  t r i ps  o r  p rep -
a r i ng  food  fo r  f und - ra i s ing  p ro jec ts ,  t o  he lp  the i r  ch j l d ren  w i th  homework ,  unO
to  ensu re  tha t  t he ' i r  ch i l d ren  a t tend  schoo l  regu la r l y .  However ,  pe rcep t i ons  o f
schoo l  s ta f f  o f  pa ren t  i nvo l vemen t ,  and  pa ren ta i  pe rcep t i ons  may  con f l j c t  cons id -
e rab l y  when  i ssues  o f  con t ro l  o f  t he  schoo l  su r f ace . '  The  f ac t  i s  t ha t  i n  U .S .
pub l  i c  schoo ls ,  pa ren ts  have  l  i t i l e  o r  no  dec  j s  j on -mak- ing  power .

Many exper iments wi th  communi ty  contro l  o f  schools  have come and gone.  6ne
examp le  was  Barba ra  S jzemore ' s  sho r t - l j ved  PACTS p lan  fo r  t he  D is t r . i c t  o f
Co lumb ia  Pub l  i c  Schoo ls ,  i n  t he  ea r l y  1970s .  Pa ren ts ,  adm ' in ' i s t ra to rs ,  commun i t y
members ,  t eachers ,  and  s tuden ts  (PACTS)  fo rmed  dec ' i s j on -mak ing  counc i l i  t o  gove rn
the  schoo l  s -  A l  I  .  f  i v ,e  g roups  cou ld  have  an  equa l  vo i ce .  pa ren ts  *e re -  ue ry
voca l  '  an9  p ro fess iona ' l  educa to rs  _ fe l t  t he  sys tem was  chao t i c .  The  expe r imen t
ended  in  l ess  than  one  yea r .  S im j l a r  s to r j es  cou ld  be  desc r ibed  fo r  many  o f  t he
! fqan  schoo l  sys tems .  D .B .  Tyack ,  an  educa t i ona l  h ' i s to r i an ,  desc r ibes  t f r i s  con -
f  I  i c t  ove r  power  and  schoo ' l  con t ro l  . i ssues  as  a  con t i nua l  pa t te rn  w i th in  u rban
U.S-  pub l i c  schoo ls  j n  t he  twen t ' i e th  cen tu ry ,  w ' i t h  educa t i ona l  pe rsonne l
gene ra l l y  w inn ing  mos t  o f  t he  ba t t l es  f o r  cen t ra l i za t i on ,  s t anda rd i za t i on  o f
cu f f . i cu1a ,  and  j ns t i t u t i ona l  i za t ' i on  o f  wha t  he  ca l  l s  , ' t he  one  bes t  sys tem.  "These  ba t t l es  were  won  by  educa to rs  a t  t he  expense  o f  a l l  t he  d i ve rse  commun i t y
in terests  (Tyack ,  I974) .

Today  b /e  seem to  be  i n  an  e ra  wh ich  i nc ludes  an  unusua l  m ix tu re  o f  re la t . i ve
to l e ra t i on  o f  cu l t u ra l  p l u ra i i sm  wh i l e  dom ina ted  by  conse rva t i ve  po l i c i es  on
the  na t i ona l  scene ,  wh ich  i n  t u rn  i n f l uences  wha t  a re  genera l l y  conse rva t . i ve
schoo l -boa rd  po l i c i es .  Schoo l  boa rds  and  schoo l  pe rsonne" l  a re  conce rned  abou t
improv ing  m ino r i t y  ach ievemen t  bu t  a re  unce r ta in  wha t  t o  do  to  b r i ng  abou t
changes .  Schoo l  pe rsonne l  wan t  m ino r i t y  pa ren ts  to  be  more  i nvo l ved  i n  schoo ls
because  they  fee l  t ha t  u l t ima te l y  pa ren t  j nvo l vemen t  w i  I  I  improve  m ino i i t y
ach jevemen t -  Bu t  t he  tens ion  i s  no t  eas ' i 1y  reso l ved  be tween  p ro fess iona l  educa -
tg r s ' pe rcep t i ons  o f  t he  ro l e  o f  pa ren t s  i ;  s choo l s  and  pa "en t s ,expec ta t i ons  o f
wha t  t he j r  ro le  shou ld  be - -be tw_een  s imp le  pa ren ta l  suppor t  o f  schoo l  po l i c i es
w ' i t h  home re in fo rcemen t  o f  schoo l  sk i l l s ,  ve rsus  pa ren ts  as  advoca tes  and  change
agen ts  a t  t he  dec i s ' i on -mak ing  1eve l .

-  Ma jg r j t . v .  Pa ren ts .  C ross -cu l tu ra l  conce rns  re la ted  to  th i s  t ens jon  a re  end -
l ess .  Ma jo r i t y . pa ren t s  have  g rea te r  access  t o  t he  poss ib i l i t y  o f  pa r t i c i pa t i ng
in  schoo l  dec i s jon -mak ing .  Ma jo r i t y  pa ren ts  a re  l a rge l y  o f  m idd le -c lass  back -g round .  They  have  more  con t ro l  ove r  po l i t j ca l  and  eco iom ic  resou rces  than  m ino r -' i ty  parents.  The -  schoo_' l  program j  s  des i  gned to serve the needs of  major i  ty
ch i l d ren -  The i r ,  f i r s t .  l anguag_e  i s  s tandar i  Eng f i sh ,  t he  p res t ' i g i ous  ranguJge  o r
the soc iety ,  wi th  ' inst i tu t ional  suppor t .  Major- i ty  parents"  language and iu l iura lj den t ' i t y  i s  deve loped  and  ma in ta ined  a t  schoo l  (oo1son ,  19g5) .

, !  Lanquaqe-Mingr i ty .  Parents.  In  contrast ,  language-minor i ty  parents are a
o l ve rse  g roup  w l th  d i ve rse  needs .  La rge  numbers  o f  l anguage-m ino r i t y  pa ren ts
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come f rom a  work ' i ng -c lass  backg round ,  ye t  mos t  have  asp i ra t ' i ons  to  m idd le -c lass
s ta tus .  The re  a re  imm' ig ran t  m jno r i t ' i es  who  have  moved  more  o r  l ess  vo lun ta r i l y
t o  t he  U .S .  f o r  economic ,  soc ia l ,  o r  po l i t i ca l  r easons .  The re  a re  i nd igenous
mjno r i t ' i es  who  have  become inco rpo ra ted  i nvo ' l un ta r i l y  i n to  U .S .  soc ' i e t y  t h rough
s lave ry  (A f ro -Amer i cans ) ,  conques t  (Na t i ve  Amer j cans ,  Mex jcan -Amer i cans ) ,  oF
co lon j za t i on  (Pue r to  R j cans ,  Na t i ve  Hawa i i ans )  (Ogbu  and  Ma tu te -B ' i anch i ,  1986 ) .
The re  a re  

' l anguage-m ' ino r i t y  pa ren ts  o f  eve ry  conce ivab le  l anguage  and  cu l tu ra l
backg round ,  i nc lud ing  g rea t  va r i e t y  i n  educa t i ona l  backg round ,  soc ia l  c l ass ,  and
exper ience .  They  come f rom ru ra l  and  u rban  se t t ' i ngs ,  as  we l l  as  techno log i ca l ,
' i ndus t r i a l ,  o r  p re - i ndus t r j a l  soc ' i e t i es .  The re  a re  a l so  many  l anguage-m ino r i t y
s tuden ts  w i t hou t  pa ren t s , ' i n  t h j s  case  t he  unaccompan ied  m ino rs  who  come  f r om
war - to rn  coun t r i es .

In  con t ras t  t o  ma jo r i t y  pa ren ts ,  l anguage-m ino r i t y  pa ren ts  have  much  less
access  t o  con t ro l  o f  r esou rces .  They  may  no t  ye t  be  p ro f i c i en t ' i n  Eng l i sh ,  t he
language  they  need  fo r  access  to  resou rces  and  po ten t i a l  i n f l uence  i n  schoo l  de -
c i s ' i on -mak ing .  The i r  f i r s t  l anguage  i s  a  subo rd ina te  i anguage  wh i ch  i s  unde r -
va lued  j n  t he  U .S .  and  has  l i t t l e  j ns t i t u t ' i ona l  suppo r t  (Do1son ,  1985 ) .  They  may
f  ee l  s t rong ly  tha t  t he i  r  ch ' i  

' l d ren  
a re  acqu  i  r i  ng  unaccep tab l  e  and  immora l  va l  ues

a t  schoo l  (Bu i  Duc  Ton ,  1978) .  They  may  wan t  t o  take  an  ac t i ve  ro le  j n  d i rec t ' i ng
the ' i r  ch i  l d ren ' s  educa t  j ona ' l  deve ' l opmen t  o r  t hey  may  p re f  e r  t o  re l y  on  the
au tho r i t y  o f  schoo l  pe rsonne l  t o  dec jde  wha t  i s  bes t  f o r  t he . i r  ch i l d ren .  Mos t  o f
a l l ,  l anguage -m ino r i t y  pa ren t s  wan t  t he i r  ch i l d ren  t o  succeed  academ ' i ca11y  and
ye t  some a re  aware  tha t  some m ino r i t i es  con t ' i nue  to  expe r ience  pe rs i s ten t  d j s -
p ropo r t i ona te  schoo l  f a i l u re  (0gbu  and  Ma tu te -B ianch i ,  1986) .  They  wan t  t o  change
th i s  pa t t e rn .  Some  p re l i t e ra te  pa ren t s  f ee l  t he  mos t  power i ess  o f  a l l .

G ' i ven  th i s  eno rmous  range  o f  d i ve rs i t y  among  pa ren ts ,  bo th  ma jo r i t y  and
mino r i t y ,  how can  we  deve lop  an  app rop r ia te  mode l  f o r  c ross -cu l tu ra l  pa ren t  i n -
vo l vemen t  i n  U .S .  schoo l s?  Ega l i t a r i an  p r i nc i p l es  t e l l  us  t ha t  we  can  asp i r e  t o
encou rage  pa r t i c i pa t i on  o f  a l  I  c i t i zens  i n  t he  t o ta l  I  i f e  o f  t he  soc ie t y .
A l t hough  we  do  no t  a lways  p rov ide  easy  access  t o  pa r t i c i pa t i on ,  l i n k i ng  t he  l i f e
o f  t he  schoo l  w  j t h  t ha t  o f  t he  commun i t y  ' i n  a l ' l  ' i t s  d i ve rs i t y  i s  one  means  o f
he lp ing  a l ' l  pa ren ts  ach ieve  a  s t ronger  sense  o f  ownersh ip  i n  t he  educa t j on  o f
t he i r  ch i ' l d ren .

Parent  Advosacy in  Bi l jnquql_ j  .  Probably  the most  dramat ic  at tempts
a t  i n  i pa t i on  have  occu r red  i n  t he  deve lop -
men t  o f  b i l i ngua l  educa t i on  p rog rams  i n  t he  U .S .  C rea t i ng  a  cu r r i cu l um wh i ch  has
a  c ' l ose r  l j nk  to  commun i t y  l anguage  and  cu l tu ra l  pa t te rns  wou ld  seem a  na tu ra l
con tex t  f o r  g rea te r  m ino r i t y  pa ren t  access  to  schoo ls .  Ye t  t he re  have  been  many
s t rugg les  and  hundreds  o f  un reso lved  i ssues  rema in .

Some  b i  I  i ngua l  p rog rams  we re ' i n j t i a t ed  t h rough  1anguage -m ino r i t y  pa ren t s '
advocacy ,  l obby ing ,  and  p lann ing  e f fo r t s ,  such  as  those  i n  Dade  Coun ty ,  F lo r i da
(Mackey  and  Beebe ,  1977) ;  Bos ton ,  Massachuse t t s  (Amber t  and  Me lendez ,  1985) ;  Los
Ange les ,  Ca l i f o rn j a  ( 0vando  and  Co11 ie r ,  1985 ;  a  c i t y  ' i n  M i ch igan  (Benav ides ,
1979 ) ;  M i lwaukee ,  l ^ l i s cons in  (Gusk in ,  1981 ) ;  l . l i lm jng ton ,  De lawa re  (Wase rs te i n ,
1975 ) ;  Rough  Rock ,  A r j zona  (Wabaunseem,  I 977 ) ,  and  Wash ing ton ,  D .C .  (Co l  1  i e r ,
1980 ) .  S ' i nce  t he  Lau  v .  N i cho l s  ( 1974 )  Sup reme  Cou r t  dec i s i on ,  b i i i ngua l  pa ren t
and  commun i t y  g roups  have  i nc reas ing l y  t aken  the i r  cases  to  cou r t  t o  f o rce
schoo ls  to  imp lemen t  educa t i ona l  p rog rams  more  app rop r ia te  to  the  needs  o f  t he i r
ch i l d ren .  However ,  Amber t  and  Me ' l endez  (1985 :?57 )  po in t  ou t  t ha t  j ns t i t u t i ng
lawsu i t s  does  no t  necessa r i l y  imp '1y  con t ' i nu ing  pa ren ta l  i nvo l vemen t  once  the
cour t  o rde r  i  s  i  ssued ,  because  educa to rs  aga in  resume the  l eadersh ip  i n  t he
schoo l  p rog ram.
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paren ts  as  Teachers 'A ides .  Ano the r  f o rm o f  pa ren t  pa r t ' i c ' i pa t i on  has  been
tn roup ro fess iona1educa to r s .Many language -m ino r i t y
pa ren i s  [ave  b ien  h ' i r ed  as  teachers '  a jdes  i n  b i f i ngua l  p rog rams .  | . l i t h .  t ime
t f ' ese  a jdes  have  pu rsued  cou rsework  to  be  fu l l y  ce r t i f i ed  and  have  thus  j o ined

the  sys tem and  c rea ted  the i r  own  sma l l  sphe res  o f  i n f l uences  on  dec i s ion -mak ing .

parent Advr sory__Qp_U.ng.j. l- : . .  The T' i t l  e VI I Parent Adv' isory Counci I  s mandated
by t r r c twe rea l sodes igned top rov ideano the r f o rmo f
pa ren t  pa r t i - i pa t i on .  However ,  j n  ana lyses  o f  t he  e f fec t i veness  o f  t hese
adv i so ry ' counc i l s ,  mos t  s t ud jes  have  shown  tha t  t hey  have  l i t t l e  dec i s i on -mak ing
power ,  bu t  ope ra te  a t  t he  l owes t  l eve l s  o f  c j t i zen  pa r t i c ' i pa t i on ,  p l aca t i on  and
sanc t i ons  (C ruz ,  1979 ;  Ma tu te -B ianch j ,  1979 ;  Rod r i guez ,  i 979 ) .  The  ma in  f unc t i on
paren t  adv i so ry  counc i l s  seem to  se rve  i s  t o ' improve  o r  change  pa ren t_  behav io r
ra the r  t han  to  a l  l ow  pa ren ts  to  improve  o r  change  the  educa t i ona l  p rog ram
(Rod r i quez ,1979 ) .  Ra re l y  do  pa ren t  adv i so ry  counc i l s  ope ra te  a t  t he  mos t  power -
fu l  l eve l s  o f  pa ren t  pa r t i c i pa t ' i on :  se rv ing  as  checks  and  ba . l ances  fo r  t he
schoo l  sys tem and  as  change  agen ts .

Parent  Le .  Another  s t ra tegy some school
O i s t r  Eade rsh ip  t r a i n i ng ' i ns t i t u t es  such  as
those  i n  Ch i cago  (Ce rda  and  Schensu l ,  1979 )  and  Ca l i f o rn i a  ( 0gbu ,  1978 ) .  The
Ch ' i cago  p ro jec t  deve loped  and  t ra ined  pa ren t  adv i so ry  counc i l s ,  he lped  pa ren ts
move  in to  e lec ted  pos ' i t i ons ,  p rov ided  teache l i n -se rv i ce  t ra in ing  on  commun i t y
re i a t i ons ,  and  d i ssem ina ted  i n fo rma t i on  t o  pa ren t s .  The  Ca l i f o rn i a  t r a i n i ng  com-
b" ined  m ino r i t y  and  ma jo r i t y  pa ren ts  and  educa t ' i ona l  s ta f f  f r om many  schoo l
sys tems  to  d ' i scuss  and  reso l ve  i ssues  o f  common conce rn  i n  schoo ls  and  to  deve lop
mutua l  c ross -cu ' l t u ra l  unders tand ing .

Paren t  Educa t i on .  Th i s  t ype  o f  t ra in ing  i s  ve ry  e f fec t ' i ve  w i th  upward l y -
mob j l@ i t ypa ren t swhohavesome fo rma leduca t i ona lbackg roundand
po ten t i a l  l eade rsh ip  sk . i 11s .  However ,  t he re  a re  many  l anguage-m ino r i t y  pa ren ts
who  need  pa ren t  t ra in ing  tha t  i nc ludes  j ns t ruc t i on  fo r  t he i r  own  educa t . i ona l
deve lopmen t .  Yo rk  ( 1979 )  desc r i bes  pa ren t  pa r t i c i pa t i on  j n  a  M iss i ss i pp i  Choc taw
b ' i 1 ingua1  p rog ram wh ich  i nco rpo ra ted  pa ren ta l  dec j s ion  mak ing  comb ined  w i th  use
o f  pa ren t  resou rces  and  deve lopmen t  o f  pa ren ts '  l i t e racy  sk i l l s .  Choc taw pa ren ts
pa r t i c i pa ted  i n  p rog ram dec i s i ons ,  c ' l a r i f i ed  con f l ' i c t i ng  va lues  and  goa l s ,  and
he lped  deve lop  i ns t ruc t ' i ona l  ma te r j a l s .  A t  t he  same t ime  they  pa r t i c i pa ted  i n
Choc taw f i t e racy  p rog rams  and  o rgan ized  a  wr j t e r ' s  workshop  to  c rea te  Choc taw
I  i  t e ra tu re  based  on  o ra l  t r ad ' i t ' i ons  .

T i t l e  V I I  pa ren t  educa t i on  funds  have  suppor ted  even ing  and  weekend  cou rses
fo r  pa ren ts  to  deve lop  ESL ,  l i t e racy ,  and  ma th  sk i l l s  f o r  t hose  pa ren ts  who  have
not  had the oppor tuni ty  to  receive a formal  educat ' ion.  Some programs have
mode led  sk i l l  bu i l d i ng  t h rough  cu r r i cu l a r  ma te r j a l s  des igned  f o r  pa ren t s  t o  wo rk
w i th  the i r  ch i l d ren  and  l ea rn  toge the r  a t  home (Cervan tes ,  Baca  and  To r res ,
1e7e).

Paren t  educa t i on  i s  even  more  e f fec t i ve ,  however ,  when  deve loped  i n  the  fo rm
o f  p rob lem-pos ing  d ia logues  be tween  pa ren ts  and  educa to rs ,  who  a re  cons ide red  an
equa l  pa r tne rsh ' i p .  The  mode l  o f  second  language  and  l i t e racy  t ra ' i n ing  deve loped
by  Pau lo  F re ' i r e ,  a  B raz j l j an  educa to r ,  i s  power fu l  i n  i t s  consc iousness  ra i s i ng
and  deve lopmen t  o f  l eade rsh ip  sk ' i ' l l s .  As  Wa l l e r s te i n  ( 1983a :191 )  exp la i ns :

Fre' i re encouraged people to v iew themselves as act ' ive creators of
cu l tu re ,  no t  pass ive  rec ' ip ' ien ts  o f  h is to ry .  He be l  ieved peop le
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crea te  and  rec rea te  the j r  cu l t u re  as  they  ea rn  a  l i v i ng '  pass  on
va lues ,  and  ' i n te rac t  j n  soc ja l  g roups .  By  encourag ing  s tuden ts  to
be l i eve  i n  t hemse l ves  as  agen ts  o f  change  (p .  191 ) .

I n  deve lop ing  cun ' i cu la  fo r  pa ren t  educa t i on ,  i t  j s  va luab le  to  adop t  some
o f  Wa l l e r s te i n ' s  ( 1983a ;1983b )  i n t e rp re ta t i ons  o f  F re i r e ' s  app roach  f o r  a  U .S .
con tex t .  Th ree  s tages  o f  t he  app roach  i nvo l ve  se r ious  l i s ten inq  to  s tuden ts
( th rough  obse rva t i on  s im i l a r  t o  t ha t  o f  an  an th ropo lg i s t  and  pa r t ' i c ' i pa t i on  i n
commun i t y  l i f e ) ;  d ia loque  ( i n  wh ' i ch  s tuden ts  and  teachers  become equa ls  as  they
share personal -  needsl -Topes,  concerns,  and develop mutual  understanding) ;  and
c r i t i ca l  t h ink inq  and  ac t i on  (e .g . ,  pa ren ts '  r ' i gh ts . ,  ways  to  improve  the

Fdmob . i l . i t yandadecen t l i f e ) .Th roughbas i cc l asses
' i n  l i t e racy ,  ma th  sk i l ' l s ,  and  ESL  us ' i ng  F re i re ' s  app roach ,  pa ren ts  and  teachers
can  j o in  i n  a  pa r tne rsh ' i p  t ha t  l eads  to  g rea te r  pa ren ta l  l eade rsh ip  and  pa r t i c i -
pa t i on  j n  t he  dec i s i on -mak ing  p rocess  i n  schoo l s .

In teq ra ted  M ino r i t y -Ma jo r i t y  Pa ren t  I nvo l vemen t .  We  have  d i scussed  mode ls
o fpa f f i i nwh i ch1anguage -m ino r i t ypa ren t shavebecomevoca ladvo_
ca tes  o f  change  o r  have  been  empowered  w i th  new sk i l l s  t o  become more  e f fec t i ve
pa r t i c i pan ts  ' i n  t he  schoo l ' i ng  p rocess .  We a l so  have  to  add ress  ways  to  . i n teg ra te

mi  no r i  t y  and  ma  jo r i  t y  pa ren ts  '  conce rns  i  n  a  c ross -cu . l t u ra l  con tex t .  Usua l  1y  ' i n

a  ma jo r i t y -m jno r i t y  pa ren t  con tex t ,  even  w i th  the  bes t  o f  i n ten t i ons ,  ma jo r i t y
pa ren ts  u l t ima te l y  domina te  pob re r  dec i s ions ,  i f  t he  schoo l  s ta f f  a l  l ow  any
paren ta l  dec ' i s j on -mak ing  to  take  p1ace .  somet jmes  se r ious  con f I j c t s  can  occu r
be tween  ma jo r i t y  and  m jno r i t y  pa ren ts '  w i shes .  F requen t l y  m ino r i t y  pa ren ts  w i th -
d raw in  f rus t ra t . i on  o r  t hey  l eave  the  dec i s ions  to  those  who  have  had  more  fo rma l
educa t i on  o r  t hose  who  speak  Eng l i sh  we l l  and  can  a r t j cu la te  the i r  conce rns .

Paren t  t ra ' i n ing  may  ease  the  p rocess  and  he lp  m ino r i t y  pa ren ts  to  pa r t i c i -
pate more ef fect ive ' ly .  Even more ef fect ' ive have been those few programs where
minor i ty  and major j ty  parents are p laced on an equal  s tatus,  jn  two-way and
immers ion  b i f  i ngua l  schoo ls .  Two-way  b i l i ngua l  schoo ls ,  us ing  two  l anguages  o f
i ns t ruc t ' i on ,  e f fec t i ve l y  i n teg ra te  ma jo r i t y  and  m ' i no r i t y  s tuden ts  and  pa ren ts
w i th  common goa1s .  S tuden ts  mus t  l ea rn  each  o the r ' s  l anguage  and  exper ience  the
o the r ' s  cu l t u re  t h rough  a  b j l i ngua l  cu r r i cu l um,  and  pa ren t s  l ea rn  t o  f unc t i on  i n
a  b i cu l tu ra l  con tex t  i n  t he  schoo l .  Bo th  l anguages  and  cu l tu res  a re  va lued  i n
the  schoo l  and  each  l anguage  i s  g i ven  50  pe rcen t  o f  t he  to ta l  academic  t ime .

Immers ion  b i  1  i ngua l  schoo l  s  were  f j r s t  deve loped  ' i n  Canada  to  p rov ide
' i ns t ruc t i on  i n  F rench  to  speake rs  o f  t he  dom ' inan t  l anguage ,  Eng l  i sh .  A  f  a i r l y
t yp i ca l  ea r l y  F rench  ' immers  j on  p rog ram p rov ides  a l ' l  i ns t ruc t  j on  i n  t he  second
language ,  F rench ,  f o r  k inde rga r ten  and  f j r s t  g rade .  Eng f i sh  l anguage  a r t s  i s
i n t roduced  beg inn ing  ' i n  second  g rade .  By  fou r th  g rade ,  ha l f  o f  t he  academic
cu r r i cu l um i s  t augh t  i n  F rench  and  ha l f  i n  Eng l i sh .

Th i s  mode l  has  been  adop ted ' i n  some  30  U .S .  pub l j c  schoo l s  and  i s  becom ing
inc reas ing l y  popu la r .  I n  t he  U .S . ,  ' immers ion  schoo ls  where  the  l anguage  taugh t
i s  t he  na t i ve  l anguage  o f  l anguage-m ino r i t y  s tuden ts  o f  t ha t  commun i t y ,  t hese
s tuden ts  a re  j nv i t ed  to  pa r t i c i pa te  i f  t hey  so  choose .  Fo r  

' l anguage-m ino r i t y

s tuden ts ,  t he  ' immers ion  schoo l  becomes  a  b i l i ngua l  ma in tenance  schoo l ,  i n  wh ' i ch
they rece ' ive the i r  f  i rs t  two years of  I  j teracy ' inst ruct ion and basic  school
sk j l l s  i n  t he i r  na t i ve  l anguage  and  t hen  a re  g radua l l y  i n t r oduced  t o  Eng l i sh
un t i l  by  fou r th  g rade  a l l  s tuden ts  a re  rece i v ing  ha l f  t he ' i r  academic  j ns t ruc t j on

in  Eng l j sh  and  ha l f  i n  t he  o the r  l anguage .  Immers jon  b ' i 1 ingua1  p rog rams  tha t  a re
in teg ra ted ,  two -way  schoo ls  have  been  ex t reme ly  success fu l  w i th  ma jo r i t y  and
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m'inor i ty student academjc achievement,  for  students of  both lower- and middle-c lass  backgrounds,  and o f  many e thn ic i i ies  (Genesee,  tsas1.

Since both two-way and j rnmersion bi f ingual  schools are for  a l l  students andthey are enr jchment models,  the st igma of  compensatory educat jonat 
-programs 

isavoided. Major i ty and _m' inor j ty parents f requent ly bec6me enihusiast jc advocatesfor acquir ing second languages and at tend af te i -school  c lasses to learn thesecond language a iong w i th  the i r  ch i ld ren  (Forsy the ,  1981) .  
-  

Rarents  o f  inmers ionprograms have even started a new profbssional  
-  

o"ganizat ion,  Advocates forLanquaqe Learnilg, wh'ich is composed of equal numberi of both 
'pa"eiff iff i

=---ress ' t ona  I  educa to rs .

I ssues  on  ma jo r i t y  and  m ino r i t y  pa ren t ' i n vo l vemen t  i n  schoo l s  a re  comp l i -ca ted ,  and  schoo l  pe rsonne l  a re  re iuc tan t  t o  sha re  the i r  po*e ,  i n  educa t . i ona ldec i s ion -mak ing .  Bu t  t he re  a re  hope fu i  s i gns  o f  i nc reased  l anguage- r i no i i t ypa ren ts '  pa r t i c i p -a t ' i on  i n  t he  p rocess  o f  ma ;o i i t y -m ino r i t y  pa ren t - sdho5 l  . oo f . ra -t i on '  Le t  us  a l l  wo rk  fo r  con t i nu ing  emp6wermLn t  o f  t i n i uage-m. ino r i t y  pa ien ts
and  fo r  mode ls  o f  e f fec t i ve  c ross -cu l tu la l  schoo l - commun i t v ' eau ' .u t i on i l  i i t l i n i r .
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